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Abstract

In recent years, the push to incorporate Active Learning into university classes in Japan has become increasingly
strong, and various books, reports, and internet resources have been published to help the inexperienced teacher
understand the whys and hows of Active Learning. This report explains a partial class syllabus for teaching
Japanese students about American society and culture using mainly Active Learning methodologies, and reviews its
implementation to discover problems and possibilities for improvement.

For the first Jig-Saw round, students in 5-person groups learned about particular population groups in America (African
Americans, Native Americans, European immigrants, Asian immigrants, Women), then joined each group’s history into
a 6-meter timeline poster, after which each student explained their group’s history to others in a new group using the
timeline. For the second Jig-Saw round, students in each group worked together to create a poster on a specific issue in
the US, and then participated in a poster presentation round in which individual members of each group formed new ‘peer

presentation groups’ and took turns explaining their poster to the other people in this new group.
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Introduction

In recent years, with students' concentration abilities going down and the rapid changes in society making it difficult
for younger students to understand the contents of lecture-based courses, one-way teaching (teaching only from teacher
to student) has become more and more difficult in both Japan and the United States. Students are no longer sccustomed
to listening and taking notes for a long period of time, they have more difficulty understanding the abstract concepts
laid out in a lecture and need a more hands on approach.

Many researchers have shown that students are able to retain more and stay more engaged with learning when using
active methods such as discussion, project-based learning, and pair, partner or group work. Group work and interactive
learning has been promoted in the language learning curriculum for many years (Dubin & Olshtain, 1986; Fried-
Booth, 1986; Nunan, 1988), and in the United States, the use of active learning in one’s classroom is often critical to an
instructor’s career advancement (Seldin et al, 2008).

In Japan, the Central Education Council of the Ministry of Education, Culture, Sports, Science and Technology
(MEXT) first introduced the concept of “active learning” in a document published in 2012 regarding the improvement
in quality necessary for university education in Japan in order to make it more competitive on a global level, and in
2014, began to encourage its use in the high school, junior high school, and elementary school curriculums (Matsubara,
2015). Since then, the term has become very familiar, but many instructors are hesitant to use it, and those who are
used to giving lectures are wary of it because they feel they must ‘give up control’ or their classroom and syllabus. This
report aims to show how an instructor can use active learning methods to teach a portion of a university social sciences
class that was originally considered to be a lecture course, and how control and structure can be maintained to ensure
the students are getting the necessary information that they should.

As previously mentioned, classes teaching culture or society at Japanese universities are typically lecture courses
in which the instructor has a list of topics, themes and social concepts which need to be conveyed to students in order
to allow them to gain an overall concept of that culture or souety is like as a whole. But in an area of Japan where
students have limited contact with other cultures and societies, the first aim of this class should rather be to help
students gain a ‘feel’ for, what was in this case American culture and society, after which they can then go on to develop
their vocabulary and knowledge of social constructs and the differences between cultures and countries. This is where
teaching through Active Learning methods can be very beneficial.

This paper will describe a partial syllabus for an course teaching students about the United States, which uses Active
Learning techniques to keep students fully engaged and helps them to retain more about what they learned in each class
and throughout the semester. It also reviews components such as self-review, peer-review, teacher grading, and group
work in an effort to keep the class manageable for the teacher. Finally, it explains the difficulties with this syllabus and

how it could possibly be improved upon.

Active-Learning Term One (Four weeks)

One of the main features of an active learning class is group work. In particular, the use of the Jig Saw methods that
are explained here is helpful because each student is responsible for their own ‘piece’ of the puzzle, and in preparing
their own part, they gain basic knowledge about the topic and thus naturally become more willing and able to receive
the ‘pieces’ of learning from other students. In addition, by having the students teach each other in small groups,
they remain more fully engaged, and are able to ask and answer questions easily and without fear of being wrong or
ridiculed, the way they might in a large classroom lecture.

This partial syllabus was basically a set of two separate Jig-Saw Learning Rounds, the first on “population groups” to
help students to understand the basic fabric of American society and how difficult it is to define absolutely because of
its mish-mash of cultures, histories and traditions. Students were assigned to one of five “population” groups - Native

Americans, European immigrants, African Americans, Asian immigrants, and Women (other possible groups could be
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Latin American or Hispanic, White Anglo-Saxon Protestant (original European settlers), etc., and the number of groups
should be increased or decreased according to the number of students in the class) (FIG 1). Each group had between
four and six students per group, but generally five is the best number, because if a four-person group goes down to
three with an absence, group work becomes difficult. Students will work in these groups for two or three weeks to build
a timeline of their population group whose history, which, with the exception of WASPs, has been largely ignored in

education and media even though they are influential in today’s news, government, politics, education, etc.

FIG 1. Jig-Saw Round One: Expert Groups by Culture
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In the first week’s class, students discuss what they know about their population group, use smart phones and tablets
in class to find some basic information such as timelines and internet sites to give them more information on their
assigned group. Then they divide up their tasks so that each student is responsible for finding out something different
about their population group. For this timeline task, simply dividing responsibilities by time period made this very
easy... students covered the period between 1776 and modern day America by dividing into 50-year periods and
assigning them to each member of the group.

In the second week’s class, students brought back their information, shared it with each other so that each member
could get a feel for the overall history of their group, after which they chose ‘main events’ and divvied the work so that
each student was making an equal amount of ‘key event’ labels which could then be glued onto the long timeline poster
in the appropriate time period. During this class time, the instructor went around the groups to see what the students
had gathered so far, and to provide a list of resources that might be helpful to them. In addition, for those groups who
seemed to be missing major concepts and/or events, the instructor explained these to the group and gave them hints as
to where they could find more information to be relayed to others.

At the beginning of class in the third week, students spent about 30 minutes pasting their labels onto the long paper
(about 7 meters) at the appropriate time period. and conferring with each other in preparation for teaching about their
population group. Next, they were re-divided into presentation groups, with one person from each population group in

each new group (FIG 2).
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FIG 2. Jig-Saw Round One: Peer Presentation Groups
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They spent the rest of this class and about half of the following week’s class introducing the history of each population
group to each other, asking questions and discussing the history of the US as a whole (PIC 1). When they finished doing
this, they spent the second half of the fourth week’s class back in their original groups, discussing what kind of questions
and feedback they had gotten and filling in evaluation forms regarding their personal group work performance (discussed
later in this report). Finally, they wrote a short paper (3 pages, A4) on their population group and the history timeline as
a whole in order to synthesize the information which they had gathered over the previous few weeks.

Picture 1 Pasting various groups histories on the timeline

Active-Learning Term Two (Four weeks)

The second Jig-Saw Round was fairly similar in design, but instead of focusing on population groups, each group
focused on a particular issue that the class had decided they wanted to know more about. Issues chosen included
Education, Food, Aging Society, LGBT, the American Dream, and Tattoos. Each group was given an issue and asked
to research it in order to understand when and why it occurred, how the issue had progressed until recent times, and

how it was projected to develop in the future. They divided their work so that each student was researching something
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different, and came back and shared it in Week Two so that they all had an overall understanding of it, after which they
were able to make a poster about their issue. With the general knowledge of the various different cultures based on their
First Term Jig-Saw Round, the students were able to go into their topics with a basic knowledge of American population
groups and their histories, and use that to develop their presentations. For Week Three, they made posters in and outside
of class, and on Week Four, they divided into new groups once again and walked around to each poster with their group
while the ‘expert’ of that particular issue explain about it to their group members. Again, following these presentations,

they filled out Presentation Evalutions and personal evaluations (see below).

Grading and Evaluations in the Active-Learning Class

While there are various types of evaluations that can be done in an Active Learning class, it is most important to
understand the learning objectives for the particular class before beginning in order to be sure that you are collecting the
right kind of data to evaluate the students at the end of each learning period.

For these two terms in this semester-long course, the main goal was to learn through group work — having the
students be conscious of the way they participated and whether that could improve over time if they made an effort. The
secondary goal was the actual content of American Society, and for this portion, the instructor paid more attention to
whether the students had grasped a general understanding of the subject and how things were changing and progressing,
rather than focusing on whether the students had learned particular concepts and terms. Of course, concepts and
terms are important, and the instructor spent the last few weeks in class going over some things that are vital to the
understanding of American culture and society, but students were not graded specifically on how many of these terms
or concepts they had remembered or could define. Besides the rubric grading below, students wrote a few mini-reports
to synthesize and reflect on their learning.

For group work, students were given two rubrics for evaluation purposes. The first was an evaluation of their personal
performance during their group work (FIG 3). For this evaluation, students were asked to evaluate their performance
from four aspects: whether they were an active leader, encourager, contributor, and listener (Yoshida, 2015). This was
very beneficial for the students, because it helped them realize that it wasn’t necessary to be a leader, but they could
concentrate their efforts on gathering information and encouraging others to speak, rather that always feeling that they

had to lead the group, thus allowing students to participate in the way which most suited them.

FIG 3 Rubric for Personal Performance during Groupwork

Student Number. Name

American Sociology  Jig-Saw Round 1 : American Cultures and Societies Timeline Groupwork

Personal Performance Evaluation Worksheet

Please evaluate your personal participation performance for this round of groupwork. For each area, circle the comment that comes closest to describing
your overall performance in that area. Then, in the comment box below, explain what things your did particularly well this time, and what things you
would like to make better in your next groupwork.

Personal Performance= How much effort you put into the assignment, how careful you are of your manners towards other teammates, how much you
contributes to your teammates.

Evaluation Area

Superior level

Advanced level

Average level

Basic level

Participation in group
discussions

You actively participate actively,
giving constructive comments in
order to further the discussion

You make comments and lead the
discussion often

You make some comments
related to the topic of
discussion

You are attentive during the
discussion

Encouraging other
members to contribute to
group discussions

You work actively to combine each
members comments into a relevant
discussion and enable each member
to contribute equally to the
groupwork

You work hard to organize other
participants comments and further
the discussion by adding your own,
and actively encourage other
member’s participation

You nod your head to agree
with others and show your
understanding and agreement
with others

You don‘t interrupt others,
and listen carefully to what
each person has to say

Your personal contributions
to the groupwork

You actively participate in
groupwork, and play a large role in
contributing to a very well-formed
solution of the problem/issue

You actively participate and
contribute towards the solution of
the problem/issue

You participate in the
groupwork and cooperate to
help the work progress
smoothly

You participate in the
groupwork, and help do any
task assigned to you

Group/team atmosphere

You work actively to continually
improve the atmosphere of the
team, and when things start to
become difficult, negotiate in a way
to improve the atmosphere to make
it better.

You support other members and
actively make comments and act
to improve the group’s
atmosphere.

You work to behave and make
comments that are in
agreement with the other
members and will help make
the atmosphere good

You participate in the
groupwork without making
any comments or actions that
might disrupt the atmosphere
of the group
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The second rubric was used at the end of the second term for evaluation both each individual student’s presentation
skills along with evaluation of the group performance in developing and making the poster and learning about the topic
(FIG 4). Itis a very simple rubric for each presentation, with room for all six presentations on one page, so that students
can easily carry it around and score the presentations as they are watching them. Using this Peer Presentation Rubric,
students can judge each group as a whole using the scores from Q1 (about the coverage of the topic), and Q2 (about the
effectiveness of the poster), and evaluate the individual scores for each presenter using Q3 (about the presentation skills
of the speaker/s. They are also encouraged to write both positive comments and constructive feedback so that presenters

understand clearly about why they got their particular scores and what they should do to improve them.

FIG 4. Jig-Saw Round Two: Peer Presentation Rubric

Your St No.: Your Name:

Food Learned about Topic: Very much A Fair Am{Somewhat Not Much Not at All
Poster Design/Content Excellent Good Fair Needs Work Insufficient

Presenter’s Presenter’s skill Excellent Good Fair Need Wrokd Insufficient

Name: Things Well Done: Things which could be improved upon

American Learned about Topic: Very much A Fair Am{Somewhat Not Much Not at All

Dream Poster Design/Content Excellent Good Fair Needs Work Insufficient
Presenter’s skill Excellent Good Fair Need Wrokd Insufficient

Presenter’s Things Well Done: Things which could be improved upon

Name:

LBGT Learned about Topic: Very much A Fair Am{Somewhat Not Much Not at All
Poster Design/Content Excellent Good Fair Needs Work Insufficient

Presenter’s Presenter’s skill Excellent Good Fair Need Wrokd Insufficient

Name: Things Well Done: Things which could be improved upon

Education Learned about Topic: Very much A Fair Am{Somewhat Not Much Not at All
Poster Design/Content Excellent Good Fair Needs Work Insufficient

Presenter’s Presenter’s skill Excellent Good Fair Need Wrokd Insufficient

Name: Things Well Done: Things which could be improved upon

Tattoos Learned about Topic: Very much A Fair Am{Somewhat Not Much Not at All
Poster Design/Content Excellent Good Fair Needs Work Insufficient

Presenter’s Presenter’s skill Excellent Good Fair Need Wrokd Insufficient

Name: Things Well Done: Things which could be improved upon

Seniors Learned about Topic: Very much A Fair Am{Somewhat Not Much Not at All
Poster Design/Content Excellent Good Fair Needs Work Insufficient

Presenter’s Presenter’s skill Excellent Good Fair Need Wrokd Insufficient

Name: Things Well Done: Things which could be improved upon
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The Benefits of Using Active Learning Methods

The benefits of teaching what is usually considered to be a lecture course using active learning methods are two-fold: in
terms of learning about American culture and society, students gain a feel for the country as a whole through learning
extensively about a large number of topics from their peers, which makes it easier for the students to give feedback and
opinions and ask questions about things they can’t grasp. Each student can remains fully active in every class, and when
acting in the role of ‘expert’, each student needs to have a good understanding of the concepts they are teaching in order
to be able to convey it to their peers, so they remain fully engaged in the classes, to a greater degree than in lecture
courses.

In terms of Active Learning, students learn social skills they will need later in the workplace - communication, active
listening and participation, group work, etc., and are encouraged to reflect and improve upon these skills through the

use of rubrics.

The Drawbacks of Using Active Learning Methods

In terms of the academic subject matter, teaching through Active Learning can make it difficult to fully control the
content material, since the students are responsible for preparing for group work. As a result, the teacher cannot be sure
whether each student got a full overview of American culture and society through the two terms, and/or how much of
the content they retained. It is difficult to evaluate their factual knowledge through quizzes, as the other student teachers
(experts) have been the ones to convey these facts.

These problems can be somewhat alleviated by having the teacher rotate around groups, providing guidance,
explaining concepts and giving advice as to what areas should be covered more deeply, while still allowing the students
feel that they have control over their work. In addition, assigning short reports to summarize the work that their group
has done together can help students to pull together their knowledge and fill in any blanks that they still have.

Another problem that can occur is due to differences in student motivation. While students are acting as teachers on
regular occasions, there are always students who go through the group work mechanically, simply listening passively
during the group work and conveying the other group member’s messages during their presentation time. This can be
very demotivating to more active members, and teachers must pay attention to whether this happening and give advice
and direction to the inactive student.

Finally, in preparing the timeline using the different “population groups”, it would probably have been more effective
to also have a group representing “white American men” or “WASPs”, in order to have a baseline timeline of the
American history which one learns in history books and classes. Most Japanese university students lack in-depth
knowledge of modern history, and many students had little or no knowledge of the Civil War, the Great Depression, and

other major historical events which influenced American culture and society.

American Society Revisited
This report was based on a class taught in the fall of 2015, but in the class beginning in the fall of 2016, a few changes
have been made. One of the major changes was to approach the questions that the students have at the beginning of the
semester. The first day of class both years was used for brainstorming what the students already knew about America
(Fall, 2015), and questions or things they wanted to know more about America and American society (Fall, 2016), but
in the Fall 2016 class, students went directly into the first 4-week term, in which they developed presentation topics
such as American Education, Discrimination, Guns, Sports, Money (tax & tips), Japanese Language Education in the
U.S., Tobacco and Marijuana, and Food and Diet. By approaching the semester starting with the students’ questions and
interests, the class has been even more involved, and their poster presentations have been of even higher quality than in

the previous year.

— 107 —



Teaching American Society to Japanese Students using an Active Learning Syllabus

References

Arai, K & Sakakura, K. (2013) Introduction to Group Learning (7" Vv — 73 AM) . Keio University Press (B
INFRRAKR MM Z) |, Tokyo.

Dubin, F & Olshtain, E. (1986) Course Design: Developing programs and materials for language learning.
Cambridge University Press, New York.

Fried-Booth, D. (1986) Project Work. Resource Books for Teachers Series. Oxford English, Oxford.

Matsubara, K. (2015). Active Learning: Keywords in Global Education 4. (F @ —SNVEE &2k 5 F—
J—F4 [ 727547 - F—="7]). GEdu Retrieved 11/2016 from http://www.core-net.net/g-edu/
issue/5/

Nunan, D. (1988) The Learner-Centred Curriculum. Cambridge Applied Linguistics Series. Cambridge
University Press, New York.

Seldin, P., Miller, J.E., Seldin, C. (2008) The Teaching Portfolio: A Practical Guide to Improved Performance and
Promotion/Tenure Decisions. Jossy-Bass, California.

Yee, K. (n.d.) Interactive Techniques. Creative Commons BY-NC-SA. Retrieved Nov 10, 2016 from
http://www.usf.edu/atle/documents/handout-interactive-techniques.pdf

Yoshida, T. (2015) [FEEKWEFZVOTD/-ODHEFEI AT AL MY AT LADORE ] (Constructing a
management system for active learning). SCESBFF2 K2 ] 4 3 [7) 208 e 23 (Ministry of Education
Project Joint University Project), (March, 2015).
Retrieved 11/2016 from http://www kuins.acjp/kuinsHP/extension/renkei2013/rubric/5team.pdf

— 108 —





