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1. Introduction

Money has become increasingly more important as the medium of exchange as we have moved
from an agrarian to an industrial and (inally a service/information economy. It is through the
process of spending, saving, investing and/or exchanging that we fully realize the power of
money. Since money is a basic tool for meeting needs and wants, it is importanl [or adults to
be skilled in money managment. To a great extent, the level of those skills depends upon the
ideas. atlitudes and habits regarding money Lhat we acquire while growing up. Young people
are influenced by radio and television, newspapers, magazines and movies, as well as by
parents and Iriends. In addition, they have more to spend than previous generations and
more temptations, opportunitics and pressures to do so. Credit. insurance, taxes, invesimenls,
relirement plans and inflation are just a few of the challenges awaiting them. It is vitlal that
they be taught how to manage money.

The purpose of this paper is to find how American children learn pecuniary education. The
rescarcher went Lo the U.S.in May 1998, to do classroom observations and research at sever-
al institutions.  She observed a class at Winthrop Universily Kindergarten and Richmond Drive
Illementary School. These included kindergarten, [irst and f(ifth grade classes in Rock Hill,

South Carolina.

2. How They Inform

Children who learn basic money management concepts early are better able to make sound
financial decisions later.” As these children mature. they are more apt to develop good judg-
ment and accept the consequences of their decision making.  Sell-esteem increases as they gain
experience in solving problems and surmounting obstacles. By teaching children how Lo man-

age moeney, parents and teachers help them develop into capable, responsible and sclf-reliant
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adults.™ It is one of the most important duties of them. It presents many challenges and re-
quires careful planning and creativity, because many factors have to be considercd, such as
determining whether a child is old cnough Lo understand, adapting practical lessons to indi-
vidual personalities and looking for practical situations which show that money should be used
wiscly. ¥

The learning experiences that have proved most helpful in tecaching children how to manage
money are: shopping, using a spending plan, saving. opening checking and savings accounts
working for pay (either around the home or neighborhood or in a regular job). using credit
and investing, These are best introduced to children gradually, casually, and in simple forms.

Pecuniary education begins long before a student enters high school. Most often a child's
first exposure to the markelplace occurs during preschool years, in the company of a parent,
an experience repeated often as the years go on.  Children also observe day to day how parents
handle money, and the more fortunate among them are taught how to manage it themselves.
This kind of informal learning ideally supplements and reinforces the formal training provided
in consumer educalion classes.

To help provide children with the knowledge and skills they will need in money management,
many school systems throughout the country have incorporated consumer education programs
into their curriculums. This is done in various ways. Some systems teach consumer education
as a separate course, while others include il in such subjecl areas as home economics, social
studies. business education. economics or math. School systems also varv as to the grade
level in which this course work is introduced — kindergarten, junior high or senior high
school.

Also there are many consumer organizations and publications throughout the country to help
provide people with the knowledge and skills they will need in money management.

The federal government set up the Office of Consumer Affairs in 1971 to keep the President
and consumcrs informed about consumer issues. This oflice publishes the Consumer’s Re-
source Handbook 1o help consumers make informed purchasing decisions and avoid problems in
today’s complex marketplace.

Another government supported source of consumer information is the Consumer Information
Center. They print guidelines on nearly everything that consumers want Lo buy. These
buying tips are available Irec or for a small cost.

Various national nongovernmenl consumer organizations also work to promote federal reg-

istration and consumer education. Consumers Union is a nonprofil corporation with laborator-
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ies and testing facililies for consumer products. Consumers Union publishes the monthly maga-
zine, Consumer Reports.which presents information related to product testing and educates
readers in consumer issues. Consumers Union also publishes a Buying Guide with summaries
of product test results at the end of each vear.

The Consumer Federation ol America is another prominent national organization that is in-
terested in a wide varicty of consumer issues. [t supports the consumer through education and
registration. This group publishes a directory of all local and state consumer groups.

Consumer's Research Inc. is another nonprofit corporation that tests and rates the efficiency
of consumer products and provides a consulting service for technical problems. This group
publishes the monthly magazine, Consumer's Research. which contains general consumer in-
formation and advice as well as product tesl results.  In October .they publish the Consumer
Research Annual Guide, which contains product test results and comparison shopping advice.

Many other nalional groups are concerned with specific consumer issues.  Action for Chil-
dren's Television is an example of such a group.

A large number of major businesses have established consumer affairs depariments. These
departments act as a means of communication between the business and its consumers, includ-
ing handling consumer complaints. They often produce consumer education newsletters and
distribute educational literature related to the product or service they are selling.

Many consumer organizations made up of interested citizens have been formed at the state
and local levels. These groups share the belief that only through organized group action will
their voices be heard. In addition to promoting consumer registration, these groups have an
interest in consumer information and consumer education.

Other local groups are also involved in consumer education. Newspapers and popular maga-
zines print many articles directed to the consumer. Radio and television stations and news-
papers often have some typc of “aclion line” thal encourages consumers to share their con-

cerns or problems. Public libraries contain volumes of books aimed at helping the consumer.

3. How do They Implement Pecuniary Education

3.1 Preschoolers

Preschoolers have difficulty in understanding concepts of time, space and numbers. A nick-

el to them, for instance, because of its size, seems more valuable than a dime. Although
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they realize that money can be cxchanged [or items in a store, its actual value is not apparent
to them until several vears after they can count."” The frequent use of credit cards, checks
and coupons in lieu of cash can be confusing to young children. Because of their inability to
grasp abstracl concepts, it may be necessary to expose them to simple experiences involving
the use of moncy.

Words are significant to three- and four-year-olds, but facial expressions, tone of voice and
actions reveal even more to them. Eye contact is an important factor in communicaling with
people ol all ages, so when talking to small children. it helps to gel down to their level.

This puts the adult in a less imposing position and encourages openness.

3.1.1 Preschoolers — Education in the Family

Parents and educators often ask when should we begin teaching the process of money man-
agement 7 The response is, when the child becomes aware. Barbanal says this can begin as
carly as age three or four. Kids become consumers as early as age two, when the average
child starts asking for specilic items in the grocery store, according to Dr. McNeal.  And she
knows what she wants long before she knows whal it costs, or what “costs” even means.”

One- to three-vear-olds children begin to form a perspective of the marketplace through un-
planned introductions to products owned/shared by others (usually peers or siblings) and
occasionally other households. Advertisements, including television marketing, supplement
these early experiences and contribute to a growing awareness of goods. Many advertisements
are exclusively targeted to children, using child actors and/or heros of gender and age to “sell”
numerous products to emerging viewer—consumers.

In addition, children are exposed to varied forums of consumer socialization Lhrough play
within their natural environments and family interaclion where subtle forces underscore fiscal
management and financial policy. From early in their lives, children accompany parents and
older siblings on shopping excursions and marketing outings.™ In these contexls, they witness
adult financial transaclions and become cmerging participants by indicating personal product
preferences.

Martin Ford. Ph.D., associate dean in Lhe graduale school of education at George Mason
University in Fairfax. Virginia. says the lesson for children younger than five is: “Money is
something you give in exchange for something you want™. To bring home this idea, parents

got to demonstrate to children, over and over. what buying and spending are.” You might let
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vour three- or four-year-olds pay [or something, like lunch at McDonald's or an ice cream cone.

“Children nced to understand that when they give money to a cashier or put it in a vending
machine, they get something in return”, savs Dr. Mio I'redland, a New York City child
psychiatrist. But don't waste your time lecturing three-year-olds on the diflerence between a
nickel and a dime. Until thev're about six, children do not understand how to make change or
what coins are worth.”

Shopping is the most important aspect of money management because it provides learning
opportunities even for preschoolers. Their shopping trips should be short and at Limes when
the stores are uncrowded. You might let a child of four begin by handing your moncy to the
clerk: the next time provide a few coins to spend. Point out a few ilems within the child's
price range. Should something more expensive be selected, do not advance more money. The
whole purpose behind this shopping exercise, after all, is for the youngster to make choices
within spending limits. And don't give in to begging., or you will be rewarding this unhcalthy
practice ' ¥

Preschoo! children learn money management through active, concrete involvement. Play
store may be used Lo initiate the teaching of moncy management skills. Clean out the cup-
hoard and refrigerator. Inventory whal you have and what you need Lo purchase. Make a list
detailing your family's needs. Then decide what you need to buy. Star items you must purch-
ase. Ask vour child to suggest one item that you might purchase for him or her and other
family members, if you have extra money. Decide on how much money you will Lake to the
store for your purchases. Go to the store with your child. Select the ilems you need. Total
them up on a pocket calculator. Ask your child to help select “additional” items, as vour

“budget” permits. Pay in cash, not by check or eredil card.” When vou get home, re-
peat some of whal you said in the store ("1'm glad we got Lhe cheaper brand of ice cream be-
cause there's more in the container” or "It was worlh paying extra for this brand of pasta be-
cause we like it best”).

The toy box may be used to initiale the teaching of money management skills also. A cur-
sory examination of the drawers and closets of many preschool children will often reveal an
abundance of possessions. Many of these items will have outlived their short-term usefulness
or attraction. Clearly, young children need Lo be encouraged to consume less and, perhaps,
share more. Encourage voung children to periodically place unused items in a Loy hox. These
items can be donated to iess fortunate children. New purchases should be limited and only

made afler sufficienl reflection. rather than on impulse.®
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Preschool children may be encouraged to save their funds in piggy banks. Other ideas that
may encourage children to shve moncy include implementing parent coin-matching schemes. us-
ing different sized or colored containers for dilferent currency types, offering small monetary
rewards when children perform odd jobs around the house and making birthday contributions
to the child's savings.

Parents of three- and four-year-olds typically face the “gimmes”. Children go through a
stage in which no matter wherc you take them, they ask [or something: toys. candies. or
balloons. Farents Lell their youngsters, “We can't afford it”, which is somewhat of a cop-out.
Il you are to teach your children about money. you must be honest. You can afford a package
of bubble gum for 50 cents. The issue is not the price. Instead, you need to sct some ground
rules. For example. a parent told her children that il's wasleful to buy candy on shopping
trips. But if you are going on a special Lrip Lo the zoo, for instance, you might tell vour
children in advance thal they can have one treal. Another parent solved the problem by telling
her children to pick oul one item on a trip lo the grocery store. “They can spend most of the
trip deciding what it will be.” she says. As parents, we must spend more lime assessing
our children’s individual personalities as they emerge, then matching those personalities with
appropriate ways to teach about the value of money.™

Once preschoolers have learned Lo count. explain the relationship between pennies, nickels,
dimes and quarters. Parents may wish to give them a few coins to spend when Lhey go shop-
ping. Other learning experiences include swapping and counting games that help children learn

more about monev and numbers. An adult can also use storics to get important points across.

3.1.2 Kindergarten and Nursery School Education

Inschool, knowledge about money is taught cumulatively over the lirst three vears of
elementary school. [n kindergarten, children are introduced to pennies, nickels and dimes.
They are expected Lo learn the names of these items as well as their numerical values. Pennies,
nickels and dimes map very well onto the other mathematical skills taught in kindergarten.
Much of the school year is spent on developing children's competency with numbers from | to
12--counting collections of objects. reading numerals and writing numerals. These same activi-
ties are done with money. In some texthooks pennies are frequently used as an example of an
object to be counted. A unit on money oflen follows shortly aflter children have covered all the
numbers up to 12. A major lesson about money which begins in kindergarten is skill al recog-
nizing textbook representations ol money.

(Aiter Brenner, 19897)

In the class observed. the leacher began her lessons about money by using play money that

was a good simulation of real money. This play money had an accurate picture. realistic size
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and thickness and close approximations to the color of real money. The children practiced
identilving and counting this play money before doing texthook exercises about money.
Textbook exercises include coloring different colors matching coins and numbers and using

money stamps and ink pads to ¢reate collections of coins.

Teaching Money Concepts

Preschoolers and primary-age children can be introduced to simple concepts through games
deating with the value of money and counting. The best way to teach money concepls is for
children to explore them in a variety of meaningful activities. Several ideas about money can
be introduced to preschool children, although they should not be expected to master money-
counting skills. Counting by 1s, 5s. 10s. and 25s mav be difficull until children are cight
or nine years of age. Instead. preschoolers and kindergarteners can be introduced to
ideas about moncy such as purchasing potential, coin names and value, and early counting

skills. ®

Making Cents Out of Books
Children are likely to read books that deal with money concepts. Books provide a wealth of

information about money.

Children's Books About Money Concepts

26 Letters And 99 Cents (lloban. 1987).
This book is actually two books in one, re- @ @ I
lating to both letters and numbers. The “99 @ ST

cents” portion of the book creatively pic-

tures real coins and their numerical values @@ 4:
adding up to 99 cents. @

Using this book as a resource, create
puzzles thatl show the value of the coins.
Puzzles with the same value,ie.. [ive pen-
nies equal five cents and one nickel equals
five cents, have interlocking parts that
mateh  (sce Figure 1),

A Money Adventure (Godfrey. 1996). lenny Bright and the Green Streets Kids learn that
it takes money o make money. and they open a fruit-pop business.

After reading the book, children may want Lo sel up their own frozen-pop or olher Lype of
stand. They make the product, plan advertising, and wake turns buying and selling.

{(After Sanl. 1997%)

Figure 1. Puzale pieces with the same moncy
value fit together.

Dramatic Play Ideas

The connections between dramatic play and money concepts are endless. Lols of experiences
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with hands-on play make it possible for children to progress to more formal inquiries and pro-
jeets. guide children Lo inherent understandings of money concepts. If the children have plen-
ty of experience pretending, (hey may be more capable of imagining a better condition and a
way out of difficult situations.
Daily Life: FEncourage children to create situations where they can pretend to earn and spend
money. They might receive play money or pretend checks for salaries earned by working at
classroom tasks such as recording the temperature or watering plants. Spending opportunities
might include a pizza parlor or gas station. Find or create restaurant menus. laminate news-
paper advertisements. take a field trip or [ind other ways for children to identify real prices.
Together, turn a refrigerator hox into a phone booth so children can make calls with pretend
coins.
Store: Plan with the children and their families to set up a store — grocery, olfice supply,
pets, books, car parts, shoes. or computers, for instance. Collect clean, empty containers,
and look up realistic prices. Paper or plaslic bags, cash register receipts, atoy, a cash
register, coupons. and advertisements help creale a realistic atmosphere.  Encourage older
students to use a calculator to figure up the cost of their purchases.
Bank with Drive-thru Window: Most children are familiar with banks, credit cards, and
24-hour teller machines. But the children sometimes think that adults can simply go to the
bank and get all the money wanl. They don’t understand that people can only take out what
they have already put in. Find out what they know, then take field trips, if possible, talk
about how money is handled. Put a drive-thru window storefront. purchased or made from a
box, along the side of a tricycle trail. The banker will need a shelf or box nearby on which
to keep the money. “Customers” can drive up to Lthe bank window to get money from the
“banker” before their trip lo the gas stalion or the fast food restaurant or to make a deposit.
The cashier usually wishes people a nice day as he hands the money to the customer. The chil-
dren could “carn” play money or give each child a given amount to deposit and later withdraw.
Fast Food Restaurant: Once the stage is set, all the children have to do is act oul the
various roles. What do the customers do? They bring their families to the restaurant. They
stand in line. They place orders. pay (play money) al a cash register, take their tray of
food to a table, sit down and eat, spill, use the playground, talk to [riends, and throw

away trash. They will learn about how money is used.
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Science Explorations

Many children are naturally curious about the physical properties of money. Discover
together how coins and dollar bills are made, how banks count them, why vending machines
accept only certain coins — listen to what children are interested in, and then pursuc their
ideas.
Metals: Ask children Lo observe the difference in colors of pennies and other coins.  Where
else do thev see these colors ?  How can they find out what metals the coins are made of ?
Weights and Shapes: Encourage children to use a balance Lo compare weights of different
coins. What do the words and picture mean?  Which coin is the largest circle?  Check out
the edges of coins. How do they differ ?
Paper Money: What happens if a dollar bill goes through the laundry 7 Ask them to think

about why paper money is so durable.

Center Activities

Money games and activities help children learn concepts such as sorling and the value of
money.
Coin Sorting: Children enjoy sorling change by the size, color, and type of coin. [f possible,
after children have mastercd U.S. coins, obtain coins from other countries. Compare the
similarities and dilferences in denominalions, designs, and shapes. Learn more about the

countries [rom which the currency came.

Group Time

Cirele or group time is a good opportunity Lo introduce money concepts.
How Money is Earned: Children can begin to understand that people get paid for jobs, and
then use the money they earn to buy food, clothing, and shelter. Encourage children to talk
about jobs they know about that people do to earn money — librarian, truck driver, store
clerk, and firefighter. Primary children can use newspaper advertisements to research the

variety of occupations and salaries in the community .

3.2 Ages Six to Nine

Children ol age six are eager 1o [carn but their attention span is short and they soon become

restless. They find choice making difficult. Money mcans more to them now, but they tend
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to be carcless in their handling of it.  One of the best learning experiences for six- Lo seven-
year-olds is playing store, utilizing play money or some small change. This is a {un way of
reinforcing important skills like recognizing and counting coins and learning to make change.
Even by age eight, Lhe concept of time is underdeveloped. but most eight-year-olds probably
can begin to plan the usc of their allowances. They still are developing an awareness of the re-
lationship between today's decisions and tomorrow’s consequences. However, Lhey tend to be
unrealistic about what money will buy, and interest in possessions changes rapidly. It is not
until about the fourth grade that the mechanisms of exchanging money for goods and services
are grasped. Nine-year-olds find decision making easier though, and like making plans they
can carry out themselves. They can also postpone salisfaction,i.e. ,delay making a purchase
(though not much longer than a week). They have developed some sense of fairness. and

are gencrally able to use reason and accept blame."

3.2.1 Education in the Family

Children’s Sources of Money
There arc several basic sources of income for children. These are allowances, handouts,

paid jobs at home, cash gifts, rewards and earning outside the home.

Allowances: An allowance is one of the best How much money kids have. ..
TOTAL AVERAGE WEEKLY INCOME BY

tools parents have to teach youngsters the AGE, 1991

AGE 4 $3.87
basics of money management. A regular, li- AGE 5 $ 4.8

AGE 6 $5.15
mited “income” encourages them Lo make in- AGE 7 $6.8

AGE 8 $6.90
telligent spending choices and plan ahead. AGE 9 $7.00

AGE 10 $7.91
Children are ready to handle an allowance when AGE 11 $9.09

AGE 12 $15.04
they ....... can Ltell one coin from another (after Bowe, 1994%)

have become comfortable with counting and numbers ..... have spending opportunities.

An allowance given before age five is nol likely to have much training value. In general, il
might start when they begin to make regular requests for money for various items — crayons,

toys, candies. and ice cream, perhaps five or six. The amount of allowance should match
his or her abilily to handle it, mcans the child’s level of maturity. [t can increase as maturity
develops and responsibilities increase. An allowance should be large enough to cover school

supplies and money to spend or save as the youngster chooses. If it does not, he or she will
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be little more than a dispersing agent and will nol acquire the valuable experience of making de-
cisions.

Too much allowance may also eliminate decision making and suggests that the money supply
is unlimited. To arrive at an optimum amount, have them keep records of what is spent for
two or three weeks, on a chart.” The amount they give should be based on financial circum-
stances, but 50 cents to $1.00 a week is average for the six-year-olds. In a study conducted
by Consumers Union, 1983, it was [ound that most children of eight- to 10-year-olds received
allowances ranging from $2.00 per week o $5.25 per week. The allowance for the eight- to
1l-vear-olds is aboul the same, $2.00 to $2.75. But the 12- to 13-year-olds received from $
3.7510 $5.75 per week. This same study indicates that three-fourths of the 1.300 children
survey rated their allowances generous or fair.? A recenl survey by Zillions, a consumer
magazine for kids, turned up a national average allowance for nine- Lo 10-year-olds {the
youngest age-group surveyed) of $2.00 a week.? Mosl cxperls agree, il is best not to tie Lhe
allowance to chores completed, so it does not become the source of any conflict. Chores and
family responsibilitics should be talked about separately, and chores, above the norm, can
be compensated additionally. Many parents find that bonuses on allowances for special chores
help children learn the value of work.

Handouts: Not all parents approve of allowances, preferring to give children moneyv as
needs and wanls arise. Unfortunately, children are less likely to develop self-reliance if they
get “evervthing” without putting forth any effort. When children have to ask for every penny,
they frequently become more adept at managing adults than money !  Even when children
adapt positively to the situation. parents must make countless spending decisions and keep
track of the money given out {which mighl well exceed a regular allowance) .

Paid Jobs at Home: In many ways this is an improvement over the handout system, be-
cause it helps children see the relationship between ellort and income. [t is important that
such jobs be handled on a businesslike basis. Post a list of them along with expectations and
pay for cach (worked out in advance by bolh parties). What happens if the children do a
sloppy job?  Will you pay for it? How much? There is another disadvantage lo giving
youngsters money sirictly for work donc. They may fail to realize that family members who
share benefits should also share responsibilities.

Cash Gifts: Children sometimes receive gifts of money on birthdays and other occasions.
They should be allowed Lo use small amounts as desired, while investing any larger ones in

some form of savings for fulure use. An older child ordinarily would have a major voice in de-
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ciding how the money is ultimately to be spent. In the case of a younger child, the money
could be kept in savings until he or she is capable of such decision making.

Rewards: Sometimes rewards in the [orm of money are given to young people in return for
good behavior, good grades or good deeds. Thesc are actually a kind of bribery and at best
provide only temporary motivation. Cash rewards lead youngsters to believe that all things
have a price. Those parents who turn to monetary rewards often [eel themselves unable to
handle child-rearing problems in any other way but it is best to leave money out of any situa-
tion that docs not directly involve its use. I you are finding this difficult to do. it would be
wise to seek counseling from an independent family counselor or a [amily service agency. As
for recognition, sincere praisc and encouragement are still among the best wavs ever of con-
veying love and appreciation: celebrations that include all the family are anolher. Evervone be-
nefits when triumphs are shared.

Earning Outside the Home: OQutside work helps them understand the relationship of money
to time, and effort and thus increases their awareness of its value. Working and earning are
also important in the development of a vouth's sclf-esteem. Money-making opportunities are
available for children as voung as nine or ten. There are the conventional jobs — delivering
newspapers, watering lawns, washing cars, raking leaves, baby sitting, walking dogs for
neighbors, cleaning oul garages, tutoring a vounger child in arithmetic, etc. If your chil-
dren need help in coming up with ideas, stimulale their thinking by asking: What are some
jobs you can handle that pcople want o have done?  Some you would like to try doing ?
Have them write down every money-making possibility they can think of. Give each idea a fair
trial : shooting them down prematurely will discourage creativity. Some prior experience at
home, under your watchful eye, may be desirable. If success isn't immediale, encourage
them to keep trying. When would they be working?  If it is during school months, you
could help them delermine whether the job will stand in the way of family responsibilities and
schoolwork. Do they have time for adequate restl and recreation ?  Will the work restrict
family activities ?  Familiarize yourself with the work situation so you will understand the re-
sponsibilities involved, and he able to head off any possible problems.

Sometimes children tire of their jobs and wish to quit. They often overestimate their abili-
ties and then feel like failures when they can’'t measure up. It is important that you listen and
help at these times.

Children’s earnings are meaningful to them and may evoke their first real interest in the

business of managing moneyv. The quality of the work experience is more important than the
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amount of money carned.

Developing a Spending Plan
When a child of cight or nine years old can depend on receiving a minimum amount of
“income’, it is time to set up a spending plan. Just a simple guide to show where the money
is going and how it could be directed to meet needs and wants.

Research by James McNeal, Ph.D., a marketing professor at Texas A & M University,
shows that in 1993, American children between the ages of four and 12 spent $ 11 billion of
their own money. which they'd been given, vreceived as allowance, or earned doing chores
or odd jobs. They also direclly influcnced anether $ 154 billion in purchases made by their
parents — from cereal to the family car.” By the time an average American child reaches the
age of 10, he or she will make 250 purchase visits to communily stores cach year,""

Making a spending plan can also help parents decide what the allowance should be. Work
with vour child and use the simple chart "My Spending Plan”™. By keeping a record over a
two- or three-week period, it is possible for the two of you to arrive al an estimate of the
money needed. Later on il may be necessary to make some adjustments — either in the spend-
ing or amount of allowance — if expenses begin to exceed income. In the beginning. the allo-
wance could be allocated by putting it in envelopes intended for different purposes — bus fare,
lunch money, fun money, efc. If this is done. make sure that your children realize the im-

portance of keeping them in a safe place. and of taking out the money only as nceded. a

My Spending Plan

First Week | Second Week | Third Week | Fourth Week
Date Date Date Date

Planned| Spent [Planned] Spent {Planned| Spent [Planned| Spent

Fixed Expenses
School lunches
Transportation
Caontribulions
Savings
Other____

Flexible Bxpenses
Movies
Haobbies
Snacks

Gifts

Sports

Other

Totals

(After Baran & Tarrant, 1981%)



Keiko lchiki

Children today have their own television and radio networks, magazines., newspapers,
product clubs, banks, bookstores and clothing stores. Several publications, such as Con-
sumer Union’s Zillions, are available to help children evaluate new and popular goods in the
marketplace. Encourage children to research purchases in advance in order to help them de-
velop effective spending plans.?

Shopping: At seven- or cight-vear-olds, children are mature enough io run errands.
perhaps in the company of an older sibling at first. Provide a change pursc for the approxi-
mate amounl of money required and give praise when the task is satisfactorily completed.
Going through thesc steps builds confidence in youngsters and prepares them for eventual inde-
pendent shopping excursions.

To develop shopping skills with a child of six- to 12-year-olds, ask your child to help vou

organize the grocery shopping tasks for the week. Make a list of the family’s grocery needs.
Using the Sunday newspaper. c¢lip out coupons ol products that vour family uses. Be sure
vour child includes the needs of all family members. Examinc advertisements from among the
different stores in your neighborhood. After discussion of fealured items, select the store
that you will be shopping in that week. Then ask your child to accompany you to the market.
Examine generic brands, unit cost prices, store brands, store coupons. and specials. By
talking a moment Lo explain why you are choosing onc thing instead of another, vyou impart to
the child some simple shopping techniques. Discuss strategies {or shopping. Consider the
cash savings of coupons thal allow you Lo make special purchases or to save for a family outing.
Discuss with the entire family your shopping adventure.  Ask other members to help in plan-
ning future markcting adventures and for suggestions to sharc in the responsibility for family
shopping.
Saving: Research by James McNeal, Ph.D., a marketing professor at Texas A & M Uni-
versily, notes that children from age four to 12 save approximately $0.5 billion a vear, a lit-
tle over 10 percent of their reported expenditures.” Children with parental nssistance, may
acquire savings and investor skills. Such fiscal management skills prepare them early in life to
view the marketplace as a forum for learning and lifelong opportunity.

Chiltdren first begin thinking about savings when they want something thal a week's allo-
wance cannot cover — a baseball bat, new skates, a book or present for a friend. At this
point — around nine years old or so — Lhey begin to understand the idea of putting money
aside for a few weeks in order to make a purchase. (Children of this age can also understand

thal taking care of belongings saves money because they don't have to be replaced as [requent-
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Iv.)

When a small amounl is to be saved for a special item, for a short time. il should be kept
in a readily accessible place — in a Loy bank with key, for cxample. If a voungster impul-
sively spends all the savings on something else. parents need not be distressed. The child is
sure to be disappointed laler and that should provide a valuable lesson. Parenis are wise to
resist setting savings goals [or their offspring. They tend to be set too high and take too long
Lo reach, so children get discouraged. lo addition, they seldom are motivated Lo save for
other's goals."

A regular savings account at a local savings institution may help school-age children develop
appropriate savings practices. Many banks provide information thal explains how banks work
and describes their role in the financial communily and local economy. Depositing monetary
gifts from relatives and friends will encourage savings. Children can also learn to comparison
shop for a good interest rale among competing savings institutions.

Standard Federal Bank in Chicago, for example, has a passboek savings account for chil-
dren. Jack Oskvarek. vice president of retail banking, explained that the accountis “a
means for them to begin to develop savings at an early age and learn to set financial goals,
such as saving for a college education.” To show your child how money can grow and earn in-
terest, establish a savings account in his or her name. Then the child can deposit his or her
saved allowance and gifts in his or her own account. Many financial institutions offer opportu-
nities for children under eighteen to open a savings account with as litde as $ | without charg-
ing service fees or requiring a minimum halance.”

Although this is the time Lo encourage your child to start savings, don’t expect him to open
a college fund — even holding out for Christmas is a hurdle. “Their time horizon tends to be
on the order of hours, maybe days, at Lthe most a week or so.” says Dr. Ford. Ilow Lo en-
courage longish-term thinking?  Trv promising a Lrip to the big toy store three days from now
if your child can resist splurging on X-Men cards in the meantime. Pledge to match his savings
dollar for dollar. Offer to pay for half of anything he saves his money more than two weeks to

buy . "

3.2.2 Primary School Education — First to Third Grade

Fairyland Market: A Classroom Store

Lconomic education projects devised by Marie Olsen, Fort Yukon School, Fort Yukon.
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Alaska. She used a classroom store, “Fairyland Market”, to help children understand econo-
mic concepts and the function of money, be aware of effects of adverlising and the importance
of marketing choices and praclice math and language skills.

The goals of this project were:
1. To help children understand selected economic concepts.

2. To help children be aware of the effects of advertising.

3. To help children understand the functions of money.

4. Ta help children know the importance of making choices.

5. To help children develop an appreciation of the [ree enterprise system.

6. To provide opportunities for children Lo practice selected math and language skills

which can be related to economic concepls.

How was it performed:

Graphic materials were leacher and student constructed.  Diagrams, charts.  price lists and
ads were appropriate materials. A large picture made wilh c¢halk, crayon or painl Lo represent
Fairyland made the store attractive.

Students may wish to choose a differcnt name for their store.

The snacks we used in the market were small in size and not very sweel. These included

graham crackers, sugar cookics. gingersnap cookies, Ritz Crackers, ele

The students enjoycd decoratling the snacks. The cookies can be made at school or the

teacher may prefer to bring them ready for the children to frost and decorate. ‘
(After Olsen, 1983%)

The “"TFairy Money™ that was used for buving snacks al the market was printed on
onionskin paper which was cut to a size of 2% X 4 inches. Children stamped the pink
papers with a penny and a rabbit, the yellow ones with a nickel and a slar and the white
coupons with squirrel and a dime.

The students needed a special place to keep their money. Envclopes or a homemade billfold

are useful.

Students carned money by :
1. Coming to school on time.
2. Keeping neat clothes closets.
3. Working with others to gel things ready for selling. working at the market or cleaning
alter the market closces.
4. Completing math, reading. social studies or other assignments.
5. Good behavior.

Additional activities through the market included:
1. Mail order shopping—to encourage writing clarity and teach price comparison and
choices.
Fairy baskel monopoly—to practice vocabulary words and math facts.
Buying without money—Lo understand barter and market economies.
The storckeeper game—to establish correcl expressions and teach selling procedures.

FNRUR

After students have practiced buying, selling and working al the Fairyland Market there may be
interest and value in setling up a Snack Shop lor selling items to make a profit.

The students need guidance in pricing the items to scll in order to gain a profit. They also need
advice in ways of measuring and packaging. The class should decide on something useful to buy
with the money earned.
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The activities should take about two weeks, or longer if not used every day.

Some conditions the students experienced during Lhe project were:

1. On some days everyone bought what they wanted.

2. One day the fancy cookies did not meet demand.

3. On Friday students could buy some leltover items at reduced prices.

4 . One day everyone had plenty ol money but there was little to buy,

5. On some days the students who saved money from the previous day had enough money
for higher priced snacks.

6. On some days students did not have enough money to buy one of cach item so they had

to make a choice.
Key economic concepts they learned

1. Money is helpful as a medium of exchange and as a measure of the value of things that
we sell and buy.
Money can be saved for fulure usc.
3. We use money to pay for needs and wanis.
4. We use money to pay for goods and services.
5. We usually have to work or make something Lo get moncy.
6. We can't always have everything we want.
7. There may be limes when we have money but there is litlle Lo buy with it.
8. A market is a place where we buy and sell goods.
9. The marketl value of goods is based on supply and demand.
10.  When prices are low people buy more if they need and want the product.
11, Demand is the desire for a product and the willingness to pay and the ability to pay.
12. Long ago people got many of the things thuy needed or wanted by barter.
13, People use barter to get some of the things they need nowadays.
14, Somclimes people buy things because of advertlisement.
{After Olsen, 1983")

Money Matters — Exploring Money Concepts with Young Chitdren

Introducing money concepts to young children readily links all five NCTM  (National Council
of Teachers of Mathematics) goals. Children learn to value mathematics because money con-
nects to the rcal world. They understand, from a very early age. that money is an impor-

tant factor to their families, and that adults earn and spend money. Children who learn about

money develop Lhe ability to investigate, predict, reason. and usc a variety of methods to
solve problems.® The following activities represent some of the many meaningful things voung

children can do to understand money.

Making Cents Out of Books

Children are likely to read books and some children may be interested in making their own
books about moncy. Children might make crayon rubbings of the front and back of coins,
placing them on Lhe page in a pleasing design. Or they might write and illustrate a story about

money. Encourage children to share these books with Lheir peers and families.
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Children’'s Book About Moncy Concepts

The Five Pennies (Brenner. 1964). Nicky had five shiny new pennies and he really wanted
to buy a pet. He visited different stores and spent his pennies one or two at a time untill he had
no more. Read the story to see if he finally got a pet !

As a follow-up, play a department store game.  Children cut out pictures of clothes, shoes,
belts. and other items.  Indicale the price for each item. Place a ring of masking tape or a Vel-
cro® picce on the back and place each item on a [lanncl board department store.  Each child
picks one item. The child names the item, tells who it is for and how much it costs, and then
pays for it with play money.

The Money Tree (Stewart, 1991). A strange tree grew in Mrs. McGillicuddy's yard. The
leaves looked like dollar bills ! As Mrs. MceGillicuddy went about doing her daily tasks
throughout the seasons. more and more people came and asked to “harvest” the tree.  Crowds
continucd to gather both day and night, so Mrs. McGillicuddy decided on a solution.

To follow up, ask students write or draw the answer to “What would you do with a $ 100
bill 2" Children might go through catalogs or newspapers advertisement and pick out toys.
books, or groceries they would like to purchase. Show them how to use a calculator so they
can see what $ 100 really would buy.

(After Saul, 1997%)

Dramatic Play ldeas Dramatic play makes it possible for children to progress money con-
cepts.

Tickets: Set up a ticket both for children to sell and buy tickets. The tickets could be for a
classroom activity such as to enter circle time, or for a special event connected to a theme,
such as going to the circus presented by another classroom. To extend the idea with primary-
age children, obtain local bus or train schedules, or airline schedules, so children can write
and pay for tickets to any destination they choose.

Planning with Advertisements: Ask children to bring in grocery advertisements. Small
groups might work Logether to plan a meal or snacks for the week and predict how much it
would cost. Older students can use a calculator to accurately figure the tolal and compare it to
their predictions. Make the task more difficult for older children by including coupons for
various products.

Preparing Snacks: Take a field trip Lo a grocery store so children can use real money to
purchases a snack for the entire class or for an event for their families. Consider the number
of servings per package lo determine the amount o buy. Children measure the ingredients and

prepare the snack. Primary age children could calculate how much the snack cost per serving.

Career Education for Grade K-3 Students

Career education for grade K-3 covers appreciation and attitudes. self-awareness, decision
making, educational awareness, career awarcness, economic awareness, beginning competency,
and cmployability skills. Educational awarcness teaches some of money management. Learn

the relationship between academic learning and the world of work. Discuss how money hand-

— 80 —
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ling is important. What happens when the basic educational skills are not learned for use in
the practical world of daily living. Talk to {riends and neighbors about the things vou learned
in school and how learning relaled to vour job."

Economic awareness teaches as follows. Discuss how the economic system reallv relales to
you. lIdentify what is available, needed, wanted or is a luxury in the home. Categorize
these items. What goods and services are available in the community. How are these goods
and services exchanged ?  Explore the concept of bartering and how it relates Lo the world of
work and home activilies that must be done. Develop an idea of the monetary system. Try
some simple tasks of money management and planning. Make the economic system relevant to

you. ¥

What is Effective in Pecuniary Education

Children initially learn about moncy in school beginning in kindergarten, and money prob-
lems are common throughout the elementary math curriculum. Most of the texthook work on
money is a dreary application of other skills such as adding or counting and has little to do
with real learning about money. In contrast, dramatic play for example, the classroom storc
motivated children to really learn about money. Some of them painstaking made themselves
study cards with the value of each coin and the sums of some combinations of coins. During
their turns as cashier, the children showed amazing skill at the task. While mistakes were
not uncommon by the cashiers, the children had much greater success on the job than while
doing seemingly simpler worksheets. The children were able to use their knowledge of the
buying script, the power of dollars and their school based computational skills in one activity

that combined the best attributes of everyday wisdom and school precision.

3.3 Ages Ten to Thirteen

As children enler adolescence, they look Lo their own peers for leadership and approval.
They may be inclined Lo spend money freelv. Running with the crowd is important to
preadolescents but it can be costly, and dealing with group pressure is difficult. Youngsters
who find themselves left out or on the [ringes of the group may try to make up for this loss by
spending in odd ways, attempting to buy friendship with treats of compensating by overeating.
Understanding concern from parents and other adults will help them through this difficult

period.



Keiko Iehiki

Preteens are often readv to take on more demanding tasks for pay — both inside and outside
the home. This is generally positive. TFor one thing. their self-esteem often correlates with
the amount of money thev have. and a lack of it can intensify any existing problems. They
also want to make their own spending decisions. In addition, preteens are usually psychologi-
cally ready to plan. and therefore ready for longer-term saving.

Many secondary and some elementary schools and club groups have classes or projects in

managing money and/or personal finance.

3.3.1 Education in the Family

Savings

According to a Texas A & M University study by James McNeal, children in the U.S. re-
ceive $ 9 billion a year from adults. with $4.8 billion in allowance and $4.2 billion in
payment for chores or gifts for special occasions. A Gallup Survey further reported that
approximately one-third of parcnts give their children an allowance of $ 25 a week or more by
the time they graduate high school. However. only half ol parents require their children to
save any of their allowance.

Generally. 10- to 13-year-olds are better able Lo delay gratification, so some of them save
morc moncy for longer periods. Once a substantial amount has been acquired, go with the
youngster to deposit it in a regular savings account. Watching the interest grow can give satis-
faction. as can a passbook with one's name on it ! Young people should be free to withdraw
money when needed. " They will soon learn that, if financial goals are to be reached, the
savings musL be left alone.

What molivates kids to deposit their dollars, dimes and somctimes pennies weck after
week 2 The same thing that motivates adults: “a sense of control”, sayvs Roberta Edwards,
coordinator of the Dollar Dry Dock program. “If you have your own money, you can do
things with it”."¥

Kids actually save about 30% of their income, according to James McNeal, a marketing
professor at Texas A & M University who studies children and their {inances. McNeal esti-
mates that about half of kids' savings winds up in drawers and the other half in commercial
accounts. By the age of 11 or 12, aboul 10% of children are investing in things like stocks
and mutual funds. "Kids arc getting plenty ol money to spend: what they need is a reason to

save’. says McNeal. e figures that in the past [ew years they have found one; big-ticket
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items. such as designer clothes and video systems, that parents are reluctant to buy.*”

Introduce the idea of savings account by about the 5th grade. As long as kids can sign their
names, Firsl National Bank allows them Lo open their own savings accounts and make deposits
and withdrawals.

Young Americans Bank. in Denver, where all customers are under 22, sets up joint
accounts for kids under 18 in the name of both parent and child. with two signatures required
for most transaclions. “Here, parents need their child’'s authorization to make a withdrawal™,
savs bank official Candy Culkin. ™

Policies about opening accounts vary among financial institutions.  Your children may be
allowed to have accounts in their own names. Often, a minimum amount must be deposited to
open the account. Also a social security number is required to open a savings account. Open-
ing an account also requires identification. such as a driver’s license or a school identification
card. Explain to children that your signatures on the saving account signature cards will serve
as models for other forms you sign when using your accounts. Also explain the forms and pro-
cedurces for savings deposits and withdrawals as well as the information on the statement pro-

vides.

Checking Accounts

A checking account can be useful when children begin to manage sizable amounts of money or
keep financial records. A social security number and personal identification are requirements
for opening a checking account. Some banks may require minimum opening deposit. Re-
quirements and charges vary, depending on the type of checking account, so it's advisable for
children to shop around belore deciding on a particular type.'® Teach basic procedures of writ-
ing checks, filing out deposit slips, maintaining check registers, and balancing their check-

books.

Spending

A spending plan is a useful first step Lo gaining a financial grasp on rveal monelary trans-
actions. A simple spending plan may involve the record keeping.

Parental strategies for inslituting effective spending programs should include helping children
to distinguish belween need and want when making purchascs and to identify products of real
and long-term value. Children also need to develop syslematic procedures for evaluating their

near-term spending habits. Parents and children should watch TV together, discuss adver-
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tisements. examine celebrity endorsements and analyze all marketing. During the teen years,
this guidance should be supplemented by discussions of peer pressure.” Spending plans may be
instituled at all ages.

Generally preleens like to shop and are ready to make some clothing purchases. Thisis a
good time for them to learn how to read fabric-carc labels, cexamine the workmanship and ask
pertineni question. Later on, cncourage them to evaluatle the selections in terms of the satis-
faction they brought. Teens should be able to make decisions on style, color and fabric.
however. By selecting some of their own clothing, young people gain experience in judging
guality and making choices.

Allowing her Lo splurge on junky loys or clothing can still turn into a positive. Unless you
find a specific item so offensive that you can't stand to have it in the house, say nothing when
your child spends her own money on it: The cost when it falls apart or loses its junior high
cachet is small compared with the value of lesson taught.

The single most important move for the parents is to set the example for good money habit.

If children see parents being extravagant, children will follow their lead.

Mutual Fund Investments

Another form of savings for school-age children is regular periodic investments in a growth-
ortented mutual fund. Many funds will accept a small investment in a custodial account, to
which small monthly contributions may be made. Through regular contributions, children
may acquire a significant account.” By following the fund, children will gain consumer know-
ledge and valuable insighls on how financial markets work. If they examine the portfolio of
companies held by a mutual fund, children may see a relationship between specific products
that they purchase and use and the growth of their investment.

If the child has accumulated enough money, you can open a money market fund. Twentieth
Century and Fideliiy arc two mutual fund companies that will open small accounts. Usually
accounts arc set up with the parent as custodian under the Uniform Gift to Minors Act. and
vou can easily designate this on the application.'™

It's also worthwhile to note that your child can make up $ 600 in investment income in 1992
without having to pay taxes. Income between $ 600 and $1.200 will be taxed at the child’s
lesser rate (15 percent}. Iowever. if your child is under 14, income above $ 1,200 will be
taxed to you at year rate. Be sure to use the child’s social security number in accounts

opened . not yours.'
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Onc of the more unusual products comes [rom a Chicago-based brokerage house, Stein Roe
& Farnham. In 1994, the firm launched its Young Investor Fund., a mutual fund whose aver-
age investor is nine vears old. Each child receives a quarterly newsletter, Dollar Digest.
which provides information on the stocks held in the fund-companies such as Disney, Coca-
Cola and Wrigley, the chewing gum manufacturer. In 1995, its [irst ull year. the fund raised
$94 million from investors and achieved a 40 percent return. '™
Stock Ownership

Today there are more than a million juvenile stockholders — infants, teens, students, and
young jobholders. A gift of stock to a youngster may not only have greater long-term value
than more expensive items, and it also can have other advantages. 'Those who become junior
partners in the country’s economic systent sometimes develop a strong interest in the companies
they “own’ and carefully follow the daily stock market price changes and earnings ! They
are motivated Lo learn what il Lakes to run a business successfully.

Invest in stocks or mutual funds, il must be through a custodial arrangement, usually
under the Uniform Gifts o Minors Act (GCMA) or Uniform Transfers to Minors Act

(UTMA), depending on your stales. With a UGMA or UTMA account. you can also give
assets to your child .

A few fund groups offer special deals for small accounts. Al the no-load Sit funds, for ex-
ample, the required initial investment of $ 2,000 is lowered to $ 500 for a UGMA or UTMA
account if il’s accompanied by an automatic-investment plan. Other fund families, ineluding
Twentieth Century and Fidelity. have programs geared to college savings. '

Greg Gonzalez diligenlly squirreled away $ 10 to $20 a week, and when his bank account
topped $1.000, he withdrew most of the money and began diversifying into a mutual fund and
stocks. He reinvests all his dividends and continues his weekly saving regimen. Whenever he
accumulates enough money, he withdraws it to buy more stock. Greg Gonzalez is 11 vears
old.*¥

While other kids of his age are [rittering away their allowances on Big Macs, Mickey Mouse,
T-shirts and baseball games, Greg is buying shares in McDonald's and the Walt Disney Co.
He even owns a unit on the Boston Celties master limited partnership.'”

“l'd tell them to make their kids excited about all the things they can do with the money
when they grow up”, advises Greg, who lives with his parents in Manhatean. “Tell them
when vou're a stockholder, you're ahead of everybody. [ know what's going to happen at

McDonald's, and I just got something from the Celtics telling me they're going to try to have
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their own hall of fame”."

Increased Responsibility

As your children mature. il may be a good idea to examine the kinds of financial decisions
they're allowed to make. You may also wish to involve them in your family’s financial planning.
Whether or not you let them know the specifics of your family’s income, introducing young
people to the costs of running a household allows them to sec how their personal expenses fit
into the overall family budget. [t also introduces them to {inancial responsibilities they may
face in the future.

Other lessons in these early years should include learning about inflation, giving tips at res-
taurants and buying items in a cost-efficient way. Regarding inflation, frequently mention
what various items used to cost, so children understand the concept of inflalion over time.
Lessons about buying food in larger amounts or buying clothes on sale will serve children well

in buying items cost efficiently.

3.3.2 Primary School and Junior High School Education — Fourth to Seventh Grade

School Saving Program

School saving program sponsored by Dollar Dry Dock Bank in New York, more than 8,000
kids from kindergarten through eighth grade have saved almost $ 1 million since the program
started four vears ago.’r'}

Top in the class is Bay Terrace School, in Bayside, Queens. The school which has a mag-
net program in business, finance and international trade, has been participating in the Dollar
Dry Dock Bank saving program since November 1990. About 475 students — more than two-
thirds of the student body — have saved more than $ 51,000, says Joel Siegerman. They're
kids like. Hillarv Fingerhut. grade 6, $300.50 saved. “It's a cool thing to do”, says Hillary,
who has some drastic advice for parents ol kids whosc allowances burn a hole in their pockets:

“Keep part of their allowance. When they ask for more money. don't give it to them”. st

School-based programs like Dollar Dry Dock, for example, kids can start their accounts
with as little as $ 1 — which the bank will supply. Children who open new accounts get
painters’ hats, and with every deposit they receive rewards such as pencils, lollipaps or stick-
ers. which they have taken to pasting on the front of the registers in which their deposits are

recorded. “It's almost a competitive thing”. says Phyliss Lassin, program coordinator at Bay
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Terrace School. “They're so conditioned to save that U've taken in as little as a penny™. %

Jacqueline, 10-vear-olds, has crealed a game in which both {parent and she) of them clip
grocery coupons from the newspapers. After they go to the store, Jacqueline matches any
savings and lets her daughter put the money in her account. Offering to match monev your
kids save on their own is a time-tested way to get them into the habit.

Some kids don't participate in the school banking program because their parents aren't, says
Sherrie Avery, marketing director at First National Bank of South Miami. The bank sponsors
Twiglet, a school bank thal's run by students al David Fiarchild Elementary, in South Miami.

“Fither the kids don'l get an allowance or the parents don't give them money to save .'™

Dollar Drv Dock is becoming popular as part of the Save for America Campaign under way in
23 states. PTA volunteers collect the kids' coins at school once a week, record the deposils
on a computer, then take the disk and the money to Lhe sponsoring bank.

The program gets an enthusiastic response [rom parcnts who remember doing the same thing

when they were kids {without computers. of course).

Teaching How to Make Bank Transactions in the Classroom
Many schools have successfully linked with local banks to teach children the basics of
budgeting and money management. Through simulated and actual banking/school programs

nationwide. including projects at following schools.'®

Huberl Humphrey School

For the past decade. fourth- and fifth-graders at the Hubert Humphrey School on Staten Is-
land, N.Y.. have pul their elassroom math skills to work in the school's simulated banking.
In a joiat effort with Citibank. school principal, Lawrence Ambrosino, and his staff.  dupli-
cated an authentic banking environment which provides life-size teller windows and life-like cre-
dit card machines for the children to practice transactions. Twice a month, students cash in
fake kiddie dollars . earned through good grades and good behavior. for prizes of pencils.
erasers or other supplies. Students who retain the most “dollars” at the end of the school year
win real $ 100 savings bonds.

Dixon Elementary School

The payolf for students at Chicago's Dixon Llementary School is a rich experience,  school
principal Joan Crisler says, in a real-to-life banking laboratory. Fifth- and sixth-grade students
deal with real cash at the Dixou-Eagle Community Bank, Lhe school's joint effort with Seaway
National Bank. To date. the bank. which is primarily staflfed by preteens.  holds assets
which exceed $6.500. Students open accounts with $ 10 and make deposits as small as a nickel.
“"We can't change children’s values about money,  but we hope that they learn some practical les-
sons,” explains bank consultant Faye Terrell-Perkins. "Kids who put in $ 20 and then take it
out, guickly lcarn that it doesn’t make a lot of sense hecause they haven't allowed their money
to work for them.” She explains Lhat inlerest is earned every three months.
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E. R. Carter Elementary School

Another school determined Lo teach children the benefits of saving is Atlanta's E.R. Car-
ter Elementary School. “In some of our inner-city communities, the children live from day
to day. IUs hard lo gel somcone Lo delay gratification who has never been gratified.” says
Clifton Tinsley, Carter School principal. “But that's somcthing we're trying to get across
through the banking program.” The year-old financial project, operated by parents and
teachers once a week, is a partnership with the school. Morehouse Medical School, and
Atlanta’s Southside and Trust Company banks.

Grassroot Organization

D. Edward Wells Youth Credit Union Program

Schools aren’t the only ones reaching out to the youth. Grassroot organizations. such as the D.
Edward Wells Youih Credit Union Program in Springficld, Mass., also familiarize Black
yvouths with the banking process. More than 900 young people, ranging from ages 7 to 17.
have worked in and contributed to the operalion, which boasts assets of $35.000. Not only do
youngsters, most of whom aren’t old enough Lo drive, manage the facility vear-round, they
also conduct managerial workshops, coordinate their own meetings, and participate in semi-
nars that teach the basics of investing, saving and even the fundamentals of buying a car and
apartment huniing.

(After Ann.  Ebony 49(1994) ')

The Make-believe Store (Lesson in Consumer Mathematics and Money Management)
The make-believe store was put up by filth-grade students at Mayview Elementary School in

Mayview, Mo. Students were asked to start saving empty food containers.

Students were told that a grocery store would be set up in the room to present a lesson in con-
sumer mathematics. FEach student would be given fake currency by the teacher to gain experi-
ence in shopping and learning Lo work with moncy. The store was made to look as realistic as
possible. Empty canned goods that had been opened from Lhe botlom were placed on the table so
they looked unused. Empty plastic bread and candy bags were stulled wilh paper, and used
cereal boxes and detergent containers were taped shut.

Among the props used were several copies of the Missouri sales-tax sheet. four adding
machines, grocery carts, a table for the groceries, calculators, twenty dollars in fake cur-
rency for each shopper. and enough fake money for the clerks to make change.

Before the grand opening and any time new items were brought in. students helped price mer-
chandise by using felt-tipped markers to write the price on the box,  sack, or can before stock-
ing the table. The teacher helped students price items in comparison to what they would cost in
the local grocery store.  Pricing gave everyone an opportunily to think aboul Lhe cost of each
item. Thley had a forly-minule period each day for one month when they could visit the store.
Each student started oot with Lwenly dollars in fake currency with which Lo purchase goods.

(After Harvey, 1994')

After several days, the spendthrift students were encouraged to learn more about the value
of money. Some students made shopping lists at home and then realized they could not afford

everything, so they learned to economize.
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The store accomplished several objectives. Students learned the following:

‘to appreciate the value of money in relation to purchasing power,

“to use a salcs-tax shecet,

‘Lo make change,  and

‘Lo become beller estimators.
The following list of students’ comments reveals their feelings about Lhe store :

* 1 like the store because 1 like estimating. "

* "1 did not like money; but now I really do. thanks to the store.”

* T just wish it was real food. Even though it isn't, this store is still super fun.”
“I really enjoyed learning about shopping in the store and counting change.”
* “1 like the store because I learned to add tax and subtract change.”
* "I think it shows you what it would be like when you grow up and how to spend your
money .

.

The last comment sums up the real objective of the unit.  Frequently money is taken for
granted by students who do not comprehend how much money is needed to live.  This lesson
allowed studenls the opportunily to use skills of money management that will follow them into
adulthood.

{After Harvey, 1994')

THE GLADYS WOOD ALUMINUM CAN COMPANY (Gladys Wood Elementary School,

Anchorage. Alaska)

The Gladys Wood Aluminum Can Company was launched as a penny-stock company in Septem-
ber, 1982, 1t was a year-long economics project involving Lhe collection of aluminum cans which
would be sold to the Anchorage Recyeling Center.  The project was an ambitious one, but all
that was needed Tor success was a little initiative,  drive and determination.  The ¢lass was en-
couraged Lo participate in Lhe proposed recycling business by purchasing shares with aluminum
cans. There would be a "big payday in May~ when all shareholders would be paid in cash.

The major goals ol the project were:
1. To provide real, true-to-life business experiences.
2. To teach economic concepts through practical, daily business activities.
3. To emphasize the work cthic of the American private enterprise system.
4. To carn money.
5. To promote conservation awareness through the recyeling of the aluminum cauns.

To handle an anticipaled large volume of cans. very specific packaging and <lelivery details
were set forth. (1) Only aluminum cans would be accepted. {2) Cans would have to be crushed
to facilitate their storage. (3) Packaging could be in either paper or plastic conlainers. {4)
Shareholders had to label their containers with their names and the number of cans contained
thercin. (5) Participants’ can deliveries to the classroom were to be made only before or after
school or during recesses.

In response to Lhe interest and enthusiasm which G. W.A.C.engendered. the company cx-
panded ils operalion Lo include anyone in the Gladys Wood School who wished to purchase
shares with aluminum cans. The campaign to enlist new stockholders was announced in a
schoolwide newsletter.  Realizing that additional customers would entail a much heavier work-
load in processing the influx of cans, the fourth grade class became charler members of the
organization. Therealler, they would be able to earn additional shares as brokers.

Because of popular demand, the G. W.A.C.project will be revived next year. Pupils will be
encouraged to continue collecting cans during the summer with the options of accumulating them
and bringing them to school in September, or delivering them to the Anchorage Recycling Center
and crediting them Lo the G. W.A.C.account, subsequently receiving share credits by turning
in their receipts in September.

Allernalive economic systems in Alaska are compared.

The world of make-believe assisls entreprencurship.
Aluminum cans teach business practices and ecarn profils.
Long term investment decisions become real to students.
The cost of economic independence is analyzed.

A hypolhetical crisis becomes a vehicle for decision-making.

Pamc;palmg in the G.W.A.C.Company and its subsidiary G. W.A.C.Sales Company pro-
vided pupils with many practical experiences concerning Lhe realitics of operating a business.
G.W.A.C.employees learned firsthand about the physical labor. paperwork and public re-

C}‘Jl-&wl\:,—
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lations cfforts involved in a commercial enlerprise.

Working in a responsible. cooperative and efficient manner taught them the value of on-the-
job teamwork and good interpersonal relationships. The importance of accurate records and
accounting practices was demonstrated daily by insistence upon following establishcd company
procedures.  Stockholders were kept informed by the periodic issuing of individual accounting
statements and sharcholders” reports.  Friendhiness and [mrness in dealing with all customers
were emphasized.  Public relations were conducted through the advertising lechniques of posters,
ncwsletters and inlercom announcements.

Planning and decision-making skills were Tostered by G.W. A.C.stockholder relerendums and
board meetings. Shareholders shaped company policy and sct long-range goals.  They enlarged
upon successful practices and climinated those that were inadequate.

Parental support and communily response to Lhis economics teaching endeavor was very posi-
tive. Some parenls expressed the viewpoint that their children’'s experiences in managing and
operating the G.W.A.C.Company and the G. W.A.C.Sales Company was just like having a real
job. One father even went so far as to say that he believed the work experience for his son was
superior to having a paper route or similar type of actual job in the community. Primary
teachers reported that a number of their pupils caught the G.W.A.C.fever and seem to have
grasped the concept of stock ownership value. The concensus was almost unanimous that the
project stimulated a great amount of interestl in hasic economics.

(After Logan, 19837)

3.4 Ages Fourteen to Seventeen

These years mean great changes for youngsters, and theyv are sometimes marked by turmoil.
This is partly the result of teens’ inner conflicts — between their desire for [reedom and their
need for security. As tension increases, it can erupt in the relationship with other family
members. Teenager's problems are aggravated by the fact that, while desiring independence.
they usually are financially dependent. They often. become critical of their parents personal
traits and ways of doing things, their social status and possessions.  Becausc of their insceur-
ities, some of them make demands for ilems Lhat cannol possibly be provided. The idea is for
parents to grant a measure of freedom but still keep control — a difficult balance to maintain.

Many teenagers feel they are capable of taking care of themselves in all respects, including
money matters. As a result, they want to make their own deeisions.  Self-esteem continues to
depend on belonging to the crowd, doing whal “evervone” clsc is doing, dressing as "everyone”
else dresses, going to the same cvents. haunting the same shops. Everything seems to require
money: school and social life carry high price tags.

In their efforts to go the way of the crowd. teenagers often find themselves in conflict with
parenis.  Emotional outbursts over money are less likely to occur, however, if they have had
experience in managing money, can relate their spending to family income. and are able to

meet some of their expenses by taking on a part-time job.

- 90 —
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3.4.1 Education in the Family and Organizations

Programs in Managing Money

Tom McCutcheon, 17. decided three years ago that it was time Lo take control of his linances.
Having saved $2.000 from a Vancouver paper route, he approached his parents for advice.
His father, a rail traffic controller, gave him a subscription to The Young [nvestor Ruport,
published by the investment firm Odlun Brown Inc. I watch the papers, read the newsleller
and occasionally invest my money,” says McCutcheon. Two years ago.  he boughl nine shares
in Canstar, 2 hockey equipment maker,  and doubled his investment.

In the past few years, [(inancial seminars, newsletlers and mutoal funds aimed at children
have sprung up across the continent. LaCorle, 38, now runs workshops for children in Burl-
ington. Onl. "Thirty years ago, we had more air time for Betly Crocker than mutual funds.”
she says. "Whether it's an unemployment insurance cheque or an inheritance, having the skills
Lo manage your money is important.”

(Afler Cazzin, 1996+")

Several youth organizations encourage leadership, offer programs in managing money, or
incorporate money-management lessons into more general group projects, One of these —
Junior Achievement — has a unique project in cconomic education.  High school students,
wilh the assistance of adult advisors from business and industry. organize and manage their
own small-scale companies. The students select a product or a service, sell stock to finance
their enterprise, plan production and distribution, sell their product or service, pay Laxes
and keep financial records. They dissolve the company at the end of the program ycar.
Through this experience they have an opportunily to learn the challenges and responsibilities,
problems and rewards of a private-cnterprise economy and to undersland the organization and
operation of a business.

Some other organizations Lhat help Lo develop selfreliance and money-management skills in
vouth are 4 -H clubs, Fulure Homemakers of America, all forms of Scouting, the YWCA

and YMCA.

Shopping

Teenagers make many other kinds of purchases. Encourage them to comparison — shop,
not only by visiting different stores but by using the newspaper. telephone and catalogs, if
availablc. in order 1o gel advance shopping information. Teach them about producl warranties,
how to handle returns and what to do when a product or service is unsaiisfactory.

An effective way to learning lood costs is Lo have teens help plan fumily meals or party
menus, shop f{or food on a set hudget, prepare and serve iL.

It is important for parents to remember that mistakes will be made. Learn to use the mis-

takes as a positive leaching tool rather than a negative item. Parents should try to keep the
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learning experience in perspective. Remember, it is less costly to make a 50 € mistake versus
a $50.000 error. Parents are best able to teach good money management habits when they

provide good models for imitation.

Credit

A credit card in college is helpful for tuition, books, and emergencies. [f you are hesitant
aboul releasing a credit card to your young adult, your banker can show you options for help-
ing your child learn responsibility, with credit limits and monthly written statements that are
backed by your credit account so that you can retain ultimate control and can monitor vour
child's spending habits.

The first experience with credit might be a small loan or advance on an allowance, possibly
as early as age len or eleven — if the situation calls for it. Be aware, first of all ol the costs
of using credit. Understand the annual percentage rate. In general. the longer they take to
pay what they owe, the more their total pavment will be. Teach the importance of making cre-
dit payments on schedule. Late payments may be recorded in their credit histories. Report lost
or stolen credit cards to the card issuers.

[t is important to teach children what credit actually is ..... the kinds of credit available
....1ls advantages and disadvantages ....what intercst costs are and the reason for them
..... and that one has to have a source of income before he or she can use credit! In this
way, young people can begin to learn how credit works, how it can be used to advantage,
and its pitfalls. They will soon learn the disadvantages ol assuming debts that are impossible
to repay.

A current statement can be used to explain to children how credit costs are figured. Parents
can obtain authorizalion by writing a letter to the creditor, requesting that a child or children
be listed as valid users, and including copies of their signatures.

Parents should decide shead of lime on the maximum amount lo be spent, for they are legal-
ly responsible for all charges.z” Grant a son or daughter permission to use one account at

first: il this is handled responsibly, additional credit can be extended.

Start Own Business

One sure method of imparting good moncy sense to children is having them start their own
business.

Teach children that people will pay for services that they are too busy to do themsclves. In
addition to the obvious things like baby-sitting and yard work, these include window washing.
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and organizing kilchens and closets.
Children will need help liguring out what they'll need, how much it will cosl . and how to

keep the books.
When children are serious about starting a business, consider the Business Kit, a guide for

entrepreneurial voungsters.

It offcrs 76 business ideas and includes information on the basics--including researching the
compelition, marketing, and writing a business plan.

Nasir Ashemimry,  who designed the kil, says it's meant for 14-year-olds but is appropriate
for kids ages 10 to 18.

(After Rouland, 1994%)

Project Smart Start
When children start high scheol, il is time to teach them about where to invest money.
No-load (noncommission) mutual funds may be recommended in implementing any strategy.
Strategies in Lhis area with specific recommendations are covered at PROJECT SMART START
seminar. Also many libraries carry Lipper Analylical Service or the Wicsenberger counter-
part to assist children. Both services offer information on the goals and objectives of funds as
well as their previous track records.
There are several long-term financial lessons teaching in the PROJECT SMART START
seminar. The following lesson is one which, if taught well, stays with the child forever.
The story invelves Lwo brothers, Frick and Frack. [Frick starts investing early and saves $
2,000 per year,- but only lor six years, and then he stops but does not withdraw his moncy for
the next 30 vears. Frack. on Uthe other hand.,  waits six years to save and invest but then con-
tinues at the same rate ($2.000/year) for 30 vears. Who winds up with more money assuming
the same recurn,  Frick or Frack ? Logic says it's Frack, but it's not, it's Frick ! The power
of compound interest for a longer period of time (cven though money was invesicd for only the
first six years) cnables Frick to do better over the next 30 vears. The penally for waiting six
years for Frack to start investing was Loo much to overcome. even though he invested every

year for the next 30 years ! {At a 12 percent average annual return, Frick wound up with §
544,612 to Frack's $540.585.) The moral of the story: Start loday !

(After Rodman, 1992%)
Ask Dr. Tightwad
Kiplinger's Personal Finance Magazine is one of the magazines which gives information on
helping children and teenagers learn about handling their finances, includes related article on
teaching children about managing money. When parents. or grandparents, got questions
aboul kids and moncy, they send questions all to Ask Dr. Tightwad, Kiplinger's Personal Fi-

nance Magazine, or fax the letters.

Dear Dr. Tightwad:

In your last column  (“Ask Dr. Tightwad,” March) vou claimed that parents shouldn’i have
to pay Lheir kids for doing routine chores.  You said that children should do things simply be-
cause parents ask them lo. and parents hold the upper hand.  You wrote, and 1 quote, “If it
douesn't work, we'll deal you a new hand.” Well, 1 iried doing what you suggested and it didn't
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work, so deal.

That's what Dr. T gets for upping the anle.  But she does have an answer: When all else fails,
you're perfectly justified in playing your ace in the hole: the "il.. then” card. Il your kids
make their beds and clean their rooms on Saturday morning, lhen Lhey can go to the movies in
the afternoon. If thev've finished washing the dinner dishes, doing their homework and taking
a shower, then they can watch a favorite TV show.  You get the idea.

This docsn't counl as bribery. which Dr. T frowns on. Bribery is paying off a child for not
doing something bad. There's nothing wrong with rewarding children or giving them an incen-
tive to do somcthing good. especially il the task and the reward balance out.

Martin Ford is an associale professor ol education at Stanford University and the [ather of two
voung sons. When older son Jason, now 8. turncd 5. he received. along with gills, one
chore to do: another is added on each birthday. “It's a mark of maturity.” says Ford, "and we
make it a matter-of-fact expectation thal he does the job.” Ford figures it's just like the real
world: “Some managers think you can't gel workers to do anything unless you pay them.” he
says. but setting high standards and expecting them to be met works, oo,

(Afler Bodnar, 1992"%)

Dear Dr. Tightwad:

My teenage daughter wants an after-school job.  She claims that she'd get work experience.
not to mention extra money, but | worry that working will interfere with school.

Challenging the work ethie is almost un-American, but too much work and notl enough time
for play and studies can indeed make for some dull teens.  And that's not the half of it.

When teens work 20 or more hours per week, their grades tend to slip, they have less con-
lacl with their parents {whose authorily over their kids also slips), and they're more suscepti-
ble to drug and alcohol use, according to studies of teens in Orange County. Cal., by rescar-
chers Ellen Greenberger and Laurence Steinberg.

What's not clear is whether the long hours caused the lower grades {and other ill effects) or
whether lack of interest in school prompted the kids to work long hours in the first place.

Another study of teens in St. Paul found “no difference between kids who work and kids who
don't” in such areas as school achievement and mental health, says Jeylan Mortimer of the Uni-
versity of Minnesola, who conducted the study with researchers,  Katherine Dennehy and
Chaimun Lee.

To be safe, limit the number of hours vour daughter works and keep an eye on how she's
balancing the job with schoolwork, family time and extracurricular activities. "Il you can
afford to restrict work Lime to ten hours a week or less, then il's pretty sale.” says Steinberg,
a professor of psychology at Temple University. That's about all the time it will take for your
kids to learn the virlues of showing up on time and not loafing on the job.

Dear Dr. Tightwad:

We wanl Lo buy our grandchildren a few shares of stock to help them learn about investing.
but the commission charges on small lots are out of sight.  Can you suggesi any cheap alterna-
tives 7 If you already have a brokerage account. ask your broker if you can buy the sharcs al a
reduced eommission.  Or if you're buying a larger number of shares for vourself, ask if you can
register some of them in the names of your grandchildren (vou may have to pay a registration
fee).

If neither of those options works, consider buying the stock through a discount broker, such
as Pacific Brokerage (800-421-8395). which charges a minimum commission of $ 25 for up to
300 shares, plusa $ 3 service fre.  Even though commissions add to the cost, consider Lhat
part of the valuable lesson you're teaching vour grandkids.

(Alter Bodnar, 1994")

3.4.2 Junior High School and Senior High School Education — Eighth to Twelfth

Grades

Consumer education is designed to help student formulate a personal value system. utilize
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sound decision-making procedures, cvaluate marketplace alternatives, and be knowledgeable

about the rights and responsibilities of the consumer. Learning experiences emphasize finan-

cial planning and a basic for personal Tamily security.

Now researcher would like to state how pecuniary education is carried out at high schools in

South Carolina.

as followes.

Codes
5200. .
5710..
5816. .
5824. .
5756. .
5808. .
5812..
5301, .
5753. .
5830. .
5834. .
3800. .
5700. .
5720...

In South Carolina, Consumer and Homemaking Courses — Consumer Education I, course
code . 5812 credit

effective instruction and relevant learning experiences,

.2821
5711
.5817
.5826
5757
.5809
.5813
. 5805
. 5754
. 5831
.5835
.5801
.5701

5721

Department of Education in S. C. states Consumer and Homemaking Courscs

S. C. Department of Education
Consumer and Homemaking Courses

Family Life Education T and I
Clothing Design and Coustruction Services
Education for Parenthood 1 and T
Foods and Nutrition [ and [l
Food Science Technology and Nutrition
Consumer and Homemaking I and 1[I
Consumer Education I and II
Clothing and Textiles T and 11
Homemaker and Home Health Aide T and 1
Housing and Home Furnishings 1 and 1I
Human Sexualily T and 1
Child Development T and Il
Child Care Services
Culinary Arts

(After South Carolina Department of Education, 1996)

Y — 1 =2 units — are taken from fifth grade. This course is given

will successlully complete the following core competencies.

COURSE SPECIFICATIONS I'OR: CONSUMER EDUCATION [

The STUDENT will be able to:

Competency Competency/Objective
Number
58120100 A. DEMONSTRATING AN UNDERSTANDING OF THE
CONSUMER’S ROLE IN THE ECONOMIC SYSTEM

58120101 Describe the U.S. economic system.

58120101.1 Define consumer, economy, economics, GNP, production,
distribution, and consumption.

58120101.2 Identify basic economic goals of the American economy.

58120101.3 Name the principles of a free enterprise economy, and
compare it with other types of economic systems.

58120102 Use monetary services available to the consumer.

58120102.1 Distinguish between different types of banking institutions

and the services each offers.

the student in Consumer Education |
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58120102.2 Demonstrate ability to open and maintain a checking account,
9

including writing checks and reconciling bank statements.

58120102.3 Demonstrate an understanding of the effect that interest has
upon the consumer's finances.

58120102.4 Demonstrate the ability to compute interest (simple and
compound).

58120102.5 Demonstrate an awareness of the types of credit available
and an understanding of the cost of each type.

58120102.6 Distinguish between interest earned and interest paid.

58120102.7 Demonstrate an understanding of the government's role in
the monetary system and how these affects the consumer.

58120103 Analyze the effects of advertising on the consumer.

58120103.1 Interpret advertising claims.

58120103.2 Describe the effect of advertising on consumers.

58120103.3 Demonstrate the right to inquire or complain about
products/services that do not fulfill advertised claims.

58120103.4 Identify and appraise promotional devices by

stores/advertisers.

58120103.5 Demonstrate the importance of each the following processes
in becoming a careful shopper: reading advertisements.
asking questions, observing. and trying different brands
and comparing.

58120104 Describe consumer behavior as it relates to the economic
system.

58120104.1 Describe the consumer's position in a free enterprise eco-
nomy.

58120104.2 Identify different types of consumer behavior.

58120104.3 Determine what is meant by good and bad consumer be-
havior.

58120104.4 Determine the effect that shoplifting has upon prices.

58120104.5 Determine the effects of boycott procedures upon the
business community and the consumer.

58120104.6 Detemine how credit and other services afiect a store's
prices.

58120104.7 Distinguish between the advantages and disadvantages of
credit purchases to the borrower and lender.

58120104.8 Define inflation, deflation, recession, and depression.

58120104.9 Determine the eftects of inflation and deflation on consumer
behavior.

58120104.10 Define income tax, personal property tax. and sales tax.

58120104.11 Identify products,services, and facilities supported/provided
by tax dollars.

58120200 B. MAKING FINANCIAL DECISIONS
58120201 Analyze personal consumer values.
58120201.1 Define consumer, values, needs, wants, attitudes.

standards. goals, resources. and marketplace.
58120201.2 Define basic human needs.

58120201.3 Distinguish between real needs and perceived need. and
explain their impact on consumer choices.

{After Activity/Course Code : 5812, Soulh Carolona Department of Education, 1996)
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VA Learning for
for Livig Ea:%ing
L

Figure 2. Family & Consumer Science Textbooks in 1997 .
(After Goodheart-Willcox, 1996)

Textbook and Teaching Package
A hundred’s of Family & Consumer Sciences Textbook and Teaching Guide are published in
1997.  These textbooks and teaching packages arc designed to benefit both the student and in-
structor.  Solid conlent and practical features involve the reader and make the teacher's job
easicr and more effective. Publisher, Goodheart-Willcox published 25 new Family and Con-
sumer Science Textbooks in 1997. Some of these are
Careers in Focus: Family and Consumer Sciences

Communicating Family and Consumer Sciences

Skills for Living Learning for Earning

From School to Work Contemporary Living

The Confident Consumer Tnake Charge of Your Life
Building Life Skills You: Living Learning and Caring
Goal for Living Strengthening Family & Self
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All these Lextbooks are designed to help students meet the challenges of their daily lives with
confidence. Students will develop practical skills needed for making rational decisions, man-
aging money. being a smart consumer.
Teaching package includes, for example
Text. 509 pages. 178 full-color illustrations 8 X10 $42.64
Teacher's Annotated Education, 556 pages. Includes chapter outlines. answer keys,
activities and teaching suggestions keyed to text and noted on each page. $49.28
Student Activity Guide, 142 pages. Perforated and drilled. Contains a varietly of activi-
tics designed to reinforce learning and enable students to relate concepts to everyday
situations. $10.64
Teacher's Resource Guide, 255 pages. Perforated and drilled. Provides many aids
for the teacher, such as bulletin board ideas, motivational activities, reproducible
masters. test masters, suggested learning experiences, complete answer key, elc
$43.96
Test Creation Software, A computerized lesl preparation system, allows you to quickly

and easily create and print tesls customized to your specific needs. $118.00

Descriptions below are contents of a textbook used in a high school in South Carolina. The
title of the texthook used in 1996 is Economic Issues for Consumers. ™
Unit 1 The Consumer in Today's World
Chapter 1 LEconomics and the Consumer
Chapter 2  Protection for the Consumer
Chapter 3  Coping in the Age of Technology
Chapter 4  Rational Consumer Decision Making
Chapter 5  The Information Glut
Chaptler 6  The Many Faces of Fraud

Unit 1l Budgeting
Chapter 7 The High Cost of Living
Chapter 8 The Consumer as Wage Earner
Chapter 9 You Have to Live With What You Have
Chapter 10 Paying for Governmenl

Unit [ Major Consumption LExpenditures

Chapter 11 The $500 + Billion American Diet



Pecuniary Education in the US.

Chaptler 12 More Than just Keeping Warm
Chapter 13 Putting a Rool over Your Head
Chapter |4 The Appliance Society
Chapter 15 Getting There by Car Is Half the Worry
Unit IV Financial Management
Chapter 16  Banks and the Banking Systems
Chapter 17 The Overextended American
Chapter 18 Savings
Chapter 19 Investing
Unit V Risk Management
Chapter 20 The Health Care Dilemma
Chapter 21 Insuring Your Home and Automobile
Chapter 22 Life Insurance and Social Security
Unit VI Wills and Estates

Chapter 23 Wills, Trusts. and Esiate Planning

This textbook tcaches students how to identifv and manage their resources for achieving eco-
nomic goals. Students will learn how Lo make wise decisions aboul food, clothing, trans-
portation, housing, credit, savings, investment, and more. Chapters are followed by one
or more consumer issues.  The consumer issues offer more practical advice than do the chap-
ters. For example, after discussing frand in the marketplace in Chapter 6, the following
consumer issue outlines measures individuals can take to protect themselves against fraud in a
specific area of the marketplace — auto-repair services. As another example, following the
chapter on health care dilemma, an issue suggests specific steps consumers can lake to reduce
their medical costs.

Each chapter begins with a preview, a sel of questions that indicate to the reader to follow
the text more meaningfully, Key Terms appcar in bold face type. Glossary of Terms. Sum-
mary, Questions for Thought and Discussion, Things to do and Selected Readings are included.

In the texthook, Economic Issues for Consumers, chapler 16 teaches aboul Banks and
Banking Systems. It covers 23 pages, including the following themes:

Chapter 16 Banks and the Banking Systems
Banking, its Institutions, and Dercgulation

The Federal Reserve System
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Different Types of Checkable Accounts

Selecting the Right Account

Selecting the Right Bank — Beware Before You Deposit
Certilied, Cashier's, and Traveler's Cheeks

How to Avoid Banking Problems

Reconciling Your Bank Balance

How to Settle a Complaint with a Bank

Electronic Fund Transfer Systems

The Trend Toward a Cashless Society

Researcher would like Lo state how the pecuniary education is taught in the high school class.

According to Mattioli®. the goals of this unit were to introduce the student to lifetime finan-
cial planning technigues and understand the trade-offs that must occur between present con-
sumption and investment for the future, to make students aware and understand the wide vari-
ety of options that could become part of their investment portfolio — their characteristics and
advantages and disadvantages in terms of income, liquidity, and salety as well as performan-
ces in various economic conditions, to have students become familiar with the institutions and
services that are involved in financial planning — realtors, brokers. insurance agents, banks,
eredit unions, small business, efe. . and to develop skills in using tables and graphs and us-
ing sources of information particularly valuable financial planning.

Students had to find a picture to symbolize a short range goal and then analyze how they
might plan to achieve it. Students then broke up into groups to discuss econonic needs and
goals of students al various stages of their lives. Each group contributed their suggestions to a
life cycle line or spectrum that became a composite of economic goals over a lifetime. Note and
discuss the variety of goals over a lifetime and changes that occur with time in terms of the new
kinds of goals that become more important and the income pattern of [amilies and individuals as
they mature. The students began to work on some hypothetical cases of individuals and their
goals. They worked in small groups and had to come up with planning options and be able to
state the trade-olfs that were involved in pursuing goals.

For the next three or [our days the students read the first chapter of Vanila VanCaspel's The
New Money Dynamics called “Dear Investor”. It is a step by step introduction to financial
planning pitfalls and techniques. The students were required to answer a work sheet which

entailed using a number of tables and formulas used in financial planning. For example, if

— 100 =
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they thought they could retire on $ 1,000 of today's dollars per month and live comfortably,
how many dollars would they need per month in 35 or 40 years to have that equivalent purchas-
ing power. They had to consider dilfcrent inflation scenarios.  Students learned the power of
time and compound interest in accumulating money by using various tables. At the conclusion
of the week's work they had to apply these skills and concepts to a personal plan for financial
security for themselves.

Studenls spent some Lime discussing investment goals — income, growth, and stability —
especially in the contexl that a variety ol investment options would have Lo be investigated to
satisfy all these goals. Students developed an evaluation grid for investments with important
criteria that necded to be used in investment decision-making. They practiced using them on a
group of common investments they were given inlormation about. Also the students studied a
series of videotapes on investment planning that gave an overview of investment options and
strategies. They examined guidelines a local broker uses with his clients.

From a local bank and credit union talk to the classes about some of the service of their re-
spective institutions and provide up-to-date information about types of investments available at
that time. A represenlative gave a Lwo-hour scminar on securities, limited partnerships, in-
vestment strategics and considerations for various investment markets. The studenls cmbarked
on a study of the securities market through a study program put out by the New York Stock Ex-
change. A fellow teacher who had many years of experience with the market talk to the class
about his experience. Students were introduced Lo various sources of information to guide their
decision-making and learned to interpret the financial page of the newspaper. For one project
students had to keep records of stocks they “invested” in for three weeks.

An important part in investment planning is taking taxing policies into consideration.
Students studied some basic information about tax policies and tax forms. They considered in-
vestment options that had special tax advantages. Also learned what effective yield meant re-
garding laxes and how marginal tax rates are important factors in decision-making.

The last segment of the unit was insurance — the characteristics of different policies for both
life and property types. Besides maslering some basic vocabulary in insurance, students had
to work out auto insurance problems, determine factors wherc they lived that affected proper-
Lty insurance rates. and make comparisons of rcturns in various life insurance policies.

The unit was concluded by having Lhe students prepare and turn in a book on investment
planning which included all of their papers, tests, handouts, charts, tables, graphs, et

This would become for them a basic reference for future use.
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Chars Mattioli recommended to use the following criteria for evaluating the students® :

1. Teacher made quizzes and tests.

2. Standardized test on the securilies markel produced by the New York Stock Exchange.
3. Classroom problems and assignments.
4. Project assignments:

A. Tracking stock prices and recording them for 15 days.
B. Reading a financial magazine such as Forbes. Money, etc.
5. At the completion of the unit students turn in a guide Lo financial planning. It contains
the following:
A. An attractive cover designed and labeled (10 points) .
A table of contents (5 points).
Class notes (15 points).
Evaluations of investment options (15 points) .
Reports pertaining to resource people (10 points) .
Projects and returned assignments (10 points) .

Media articles related to investment (15 points).

T O " |y 0w

Well organized appendix containing tables, charts and other investment handouts (20

points) .

4. Conclusions

Because of the great natural resources of the country, every American, until quite recently,
could have reasonably looked forward to making more money than the previous generation, so
that, il he made less, the fault must be his; he was cither lazy or inefficient. What an
American values, therefore, is not the mere possession of money, but his power to make it
as a proof of his manhood: once he has proved himsell by making it, it has served its function
and can be lost or given away. In no society in history have rich men given away so large a
part of their fortunes. A poor American feels guilty at being poor. bul less guilty than a weal-
thy American who has inherited a forlune but is doing nothing to increase it.

Why do they think that way ? We may gel a hint from the Bible.
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The Parable of the Three Servants
(Matthew 25. 14-30) Once there was a
man who was aboul Lo leave home on a Lrip:
he called his servants and put them in charge
of his property.

" He gave to each one according Lo his abil-
iLy 1 Lo one he gave live thousand gold coins,
to another he gave two thousand, and Lo
another he gave onc thousand. Then he left
on his Lrip.

¥ The servant who had reccived live
thousand coins went at once and invested his
money and carned another five thousand.

" In the same way the servant who had re-
ceived Lwo Lhousand c¢oins earned another
two thousand.

® Bul the servant who had received one
thousand coins went olf, dug a hole in the
ground, and hid his masler's money.

¥ After a long time the master of those
servants came back and settled accounts with
thent.

® The servant who had received five
thousand coins came in and handed over the
other live thousand. “You gave me five
thousand coins, sir’, ‘he said. "Look!
Here are another five thousand that I have
earned. ”

# “Well done, vou good and faithful ser-
vant ' 7 said his master. “You have been
faithful in managing small amounts. so I will
put you in charge of large amounts. Come
on in and share my happiness ! "

“ Then the servant who had been given
two thousand coins came in and said. “You
gave me two thousand coins, sir. Look!
Here are another two thousand that I have
earned.”

* “Well done, you good and faithful ser-
vant ! " said his master. “You have been
faithful in managing small amounts, so I will
putl vou in charge of large amounts. Come
on in and share my happiness ! "

“ Then the servant who had received one
thousand coins came in and said, “Sir. 1
know you are a hard man; you rcap harvests
where you did not plant, and you gather
crops where you did not scatter seed.

® ] was afraid, so I went off and hid your
money in the ground. Look ! Here is what
belongs to you.”

¥ “You bad and lazy servant ! " his master
said. "You knew, did you, that ] reap har-
vests where I did not plaut, and gather
crops where [ did not scatter seed ?

# Well, then, vou should have deposited
my money in the bank. and I would have re-
ceived it all back with interest, when I re-
turned.

™ Now, takethe money away from him
and give it to the one who has ten thousand
coins.

? For o every person who has something,
even more will be given, and he will have
more than cnough: but the person who has
nothing, even the little that he has will he
taken away from him.

* As for Lhis useless servant—throw him
outside in Lhe darkness; there he will ery and
gnash his teeth.”

{After Good News New Testament in Today's English Version, 1976*'}

Researcher heard several people say “Don't bury your money.

Put your money into the

banks or invest them™. “IUs a good way to make a lot of money so that you can use in order to

help people”. What they suggest is not to merely possess money but to make the most of
money, but in Japan it seems that the mere saving of money has been stressed. It is advisable

that the pecuniary education be emphasized on this place.
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